Influential People from the Abolition Movement 

5th Grade
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Unit Rationale


 This unit was designed to give 5th grade students a basic understanding of some key people that were involved in the abolition movement such as: Fredrick Douglass, Harriet Beecher Stowe, Harriet Tubman, and last but not least Abraham Lincoln and also to make the students aware of some of the significant contributions that these key people made to the abolition movement. We chose to focus on these specific people because they made huge contributions to the abolition movement such as the underground rail road, the emancipation proclamation, etc. For example Fredrick Douglas was a slave himself who managed to escape slavery and go on to be a prominent abolitionist and write many influential pieces of literature, such as the North Star. Harriet Beecher Stowe another prominent abolitionist published a very influential piece of literature titled Uncle Tom’s Cabin, which is still very powerful today! Then there was the very famous Lincoln-Douglas Debates about the abolition of slavery. And of course there were the efforts of Harriet Tubman with helping slaves escape bondage by way of the under ground railroad. Slowly but surely these people and many other abolitionists slowly chipped away at the institution of slavery and achieved the issuance of the emancipation proclamation and ultimately the 13th amendment, which completely abolished slavery forever! We believe the abolition movement and it’s key contributors are very important for students to learn about because the abolition movement provided a unique opportunity of its’ time for African Americans and Whites to come together and work together for the same cause, to ultimately end the evil institution of slavery that greatly plagued our history! Also, we believe that if students understand the background and struggles that these people went through to help others they will better be able to understand the prevalence of prejudices that were so very evident in our past. If we can get the students to have enough background information about the institution of slavery to make them understand how it is wrong to treat others differently or be little them just because of their skin color we will have achieved our goal. Also, we believe this will create more tolerant student attitudes when it comes to diversity in their school and community because students will come to value the many freedoms that they have today and also to value the many contributions that their ancestors may have made to achieve these freedoms!


Throughout this unit we utilized technology and different resources within our lessons. In two of our lessons we use the internet by way of a scavenger hunt on the internet and also by having the students view an online Exhibit about slavery. We also have the students work with word processing programs to create a newspaper. 

Aside from technology we also used pieces of literature in our lessons such as the text of the emancipation proclamation, a poem about Harriet Tubman, excerpts from Uncle Tom’s Cabin, books, and old magazine and newspaper clippings. We tried to use many different types of resources to give the students many different types of perspectives.

New York State Learning Standards
 

Standard 1: History of the United States and New York 
Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, developments, and turning points in the history of the United States and New York.

 Key Ideas:

1. The study of New York State and United States history requires an analysis of the development of American culture, its diversity and multicultural context, and the ways people are unified by many values, practices, and traditions.

Performance Indicator:

Students know the roots of American culture, its development from many different traditions, and the ways many people from a variety of groups and backgrounds played a role in creating it.

3. Study about the major social, political, economic, cultural, and religious developments in New York State and United States history involves learning about the important roles and contributions of individuals and groups.

Performance Indicators:

Students identify individuals who have helped to strengthen democracy in the United States and throughout the world.

Students gather and organize information about the important accomplishments of individuals and groups, including Native American Indians, living in their neighborhoods and communities.

4. The skills of historical analysis include the ability to: explain the significance of historical evidence; weigh the importance, reliability, and validity of evidence; understand the concept of multiple causation; understand the importance of changing and competing interpretations of different historical developments. 


Performance Indicators:


Students consider different interpretations of key events and/or issues in history 
and understand the differences in these accounts.


Students explore different experiences, beliefs, motives, and traditions of people 
living in their neighborhoods, communities, and State. 


Students view historic events through the eyes of those who were there, as shown   
in their art, writings, music, and artifacts.

Standard 5: Civics, Citizenship, and Government

Students will use a variety of intellectual skills to demonstrate their understanding of the necessity for establishing governments; the governmental system of the U.S. and other nations; the U.S. Constitution; the basic civic values of American constitutional democracy; and the roles, rights, and responsibilities of citizenship, including avenues of participation.

Key Ideas:

2. The state and federal governments established by the Constitutions of the United States and the State of New York embody basic civic values (such as justice, honesty, self-discipline, due process, equality, majority rule with respect for minority rights, and respect for self, others, and property), principles, and practices and establish a system of shared and limited government.

Performance Indicators:

Students understand the basic civil values that are the foundation of American constitutional democracy.

Students know what the United States Constitution is and why it is important.

3. Central to civics and citizenship is an understanding of the roles of the citizen within American constitutional democracy and the scope of a citizen’s rights and responsibilities.

Performance Indicators:

Students examine the basic principles of the Declaration of Independence and the Constitutions of the United States and New York State.

Students identify the basic rights that students have and those that they will acquire as they age.

4. The study of civics and citizenship requires the ability to probe ideas and assumptions, ask and answer analytical questions, take a skeptical attitude toward questionable arguments, evaluate evidence, formulate rational conclusions, and develop and refine participatory skills.

Performance Indicator:

Show a willingness to consider other points of view before drawing conclusions or making judgments.

Objectives

The students will be able to 

· Apply their use of technology skills to research facts about Harriet Tubman.

· Identify ways that Harriet Tubman’s childhood influenced her future.

· Examine primary documents to learn about Harriet Tubman’s role on the Underground Railroad.

· Interpret poems and songs that describe Harriet Tubman and the Underground Railroad.

· Distinguish the differences between Caucasians and African Americans during that time period from the image provided.   
· Generate an argument as to why the image provided had a direct connection to Uncle Tom’s Cabin by Harriet Beecher Stowe.
· Identify this book as a way of protest to slavery and how it and Stowe herself, impacted the road to abolition. Students will be able to identify three aspects of slave life by making a K-W-L chart.

· Students will be able to discuss, through a group question and answer session, important events in the life of Frederick Douglass.

· Students will be able to identify at least two contributions made by Fredrick Douglass in the abolition movement by creating a character web.

· Students will be able to demonstrate their own personal beliefs by creating a class newspaper.

· Students will create a ten daylong escape journal.

· describe what kind of a person Abraham Lincoln was 

· describe Lincoln’s contributions to America and especially to the abolition of 

              slavery.

· Recognize that Lincoln is the author of the emancipation proclamation.

· Analyze the emancipation proclamation, the events that led to it, and the cultural                 climate that followed it.

· Use the internet to experience the “Roads to Freedom Online Exhibit” to gather info on the emancipation proclamation and other paths to freedom taken by the enslaved.

· View the emancipation proclamation through the lens of different segments of the population and present these views to the class.

· Demonstrate their understanding that slavery was ultimately abolished by the 13th Amendment, but that the emancipation proclamation paved the way for this amendment.

Childhood/Early Childhood Department

Lesson Plan

Date of Lesson: December 7, 2006 Time: 10:00-11:00   Length of lesson: 2 classes 

Curriculum Area: Social Studies      Content Area: U.S. History
Title of Lesson (identify concepts taught):  Harriet Tubman: Conductor on the Underground Railroad

Age/Grade level:  5th grade
Differentiation of activity is to be provided throughout the lesson plan to ensure that children’s individual learning needs are met.

1. Learning Objectives 

The students will be able to 

· Apply their use of technology skills to research facts about Harriet Tubman.

· Identify ways that Harriet Tubman’s childhood influenced her future.

· Examine primary documents to learn about Harriet Tubman’s role on the Underground Railroad.

· Interpret poems and songs that describe Harriet Tubman and the Underground Railroad.

2. Assessment

(a) Learning outcomes of previous lesson related to this topic:

Students will have discussed the concept of abolition, including what abolition is, where did the abolition movement take place, and who was involved in it. 

(b) Focus of assessment in this lesson (related to objectives)

· Students will be assessed informally through observations during group discussions.

· Student’s will be assessed based on their completion, correctness, and behavior while doing the internet scavenger hunt. 

(c) Method of assessment used in this lesson (example attached)

Observation, Scavenger Hunt Activity Sheet.

(d) Differentiation (of expected outcomes)

Because students vary in their range of technology skills, I will not assess their use of technology. Working in groups will allow the students to share their technology skills and improve on them, rather than be penalized for lack of skills.

3. New York State Learning Standards

Standard 1: History of the United States and New York

Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, developments, and turning points in the history of the United States and New York.

Key Ideas:

2. The study of New York State and United States history requires an analysis of the development of American culture, its diversity and multicultural context, and the ways people are unified by many values, practices, and traditions.

Performance Indicator:

Students know the roots of American culture, its development from many different traditions, and the ways many people from a variety of groups and backgrounds played a role in creating it.

3. Study about the major social, political, economic, cultural, and religious developments in New York State and United States history involves learning about the important roles and contributions of individuals and groups.

Performance Indicator:

Students identify individuals who have helped to strengthen democracy in the United States and throughout the world.

4. Materials
Computer

Scavenger Hunt Worksheet

Writing Paper and Construction Paper 

Pencils

Behavior Checklist

Overhead of Harriet Tubman poem

Overhead- “Wade in the Water” song

5. Lesson Process

 (a) Introduction (15-20 minutes) /Links to prior knowledge


Refresh the students’ memories about abolition. Ask individuals to tell you what    
abolition is.


Ask the students if they can remember any of the people that were briefly 
mentioned in the previous lesson. Lead students into saying the name Harriet 
Tubman. Give them hints that may help them out, such as this person, was a 
conductor, she led people to freedom, and she was a slave her whole life.


Read the class the following short story about Harriet Tubman.




What Harriet Learned from Her Pa 

     Harriet Tubman, who was born Araminta Ross, had a very strong spirit. Her pa, Ben, felt that Harriet's spirit would eventually lead his daughter to freedom and away from life as a slave. Little did he know that the lessons he taught little Araminta would one day lead her to become a conductor on the Underground Railroad. 

     As a young girl, Harriet's mother and father told her many stories. They told her stories of Moses and how he led his people to the Promised Land. They also whispered stories about a special train without tracks, an "underground railroad" that could help her get to freedom. 

     Pa felt that if his young daughter did eventually escape, she would need to know things that would help her escape successfully. Together, Harriet and her father practiced how to move about in the brush without making any noise. Her pa also taught her which plants and berries in the woods could be eaten safely. He showed Harriet how the water lily, the leaf of a crane's bill plant, and the back of hemlock could be used as medicine if she got sick or injured along the way. Her dad also taught Harriet to learn from nature such things as what sounds birds make when disturbed, which side of a tree that mold grows on, and how to tell the direction of the wind by licking her finger and sticking it up into the air. 

     Probably the most important lesson Pa taught Harriet, however, was how to identify the only star that remains constant in the night sky -- the North Star. Pa told Harriet that the North Star would guide her to the North and to safety. 

     Harriet was a good student. She used her dad's teachings to successfully make 19 trips to the South, bringing approximately 300 slaves -- including her mother and father, her sister, and her sister's family -- to freedom. 

Next, relate this to their lives by asking the students to write a paragraph about something they have learned from an adult in their lives. (If time, the students can share these with the class.)

(b) Learning procedures relating to objectives (35-40 minutes)

Students will go to the computer lab and sit in pairs to work together, but each student must complete the scavenger hunt worksheet.


The students will be going to the following websites and reading the passages to find the answers to the questions that have been listed on the worksheet.




1) http://www.americaslibrary.gov/cgi-




                            bin/page.cgi/aa/activists/tubman/youth_1



2) http://www.incwell.com/Biographies/Tubman.html



3) http://www.pbs.org/wgbh/aia/part4/4p1535.html



4) http://www.historychannel.com/exhibits/blackhist/0210.html



5) http://www.nwhp.org/tlp/biographies/tubman/tubman_bio.html



6) http://afroamhistory.about.com/library/weekly/aa021901a.htm


*See the attached activity sheet for the questions to be answered at each 
 
  website.


If students finish early, have them write another entry in their journal. The topic is: Imagine you were Harriet Tubman and you had just escaped from the plantation. What would you be feeling at that time? 

(c) Conclusion (20 minutes)


Group Discussion: Go over any or all of the questions from the scavenger hunt. Ask other questions like why something happened to get the students thinking more.  For example, ask why Harriet Tubman rkept on risking her life to free other slaves even when people were after her.


Put the Harriet Tubman poem on the overhead and read it to the class or ask for volunteers to help you read it. 


Ask students what they thought of the poem. Did they like it? Why? Did they not like it? Why?  (Make a chart on construction paper or on the board to tally how many people liked the poem and did not like it and why.)


Last, ask what they learned from the poem.

6. “If time”/ extensions

Read the song “Wade in the Water”. This was a song Harriet Tubman used to warn others that they needed to travel by water so they would not be found.


Ask the students to decode or decipher what the underlying meanings of some of the lines in the song are.

7. References (sources used in creating lesson plan)


http://www.lessonplanspage.com/SSLAHarrietTubmanUndergroundRailroadCivilWar46.htm  : Civil War Unit


http://www.osblackhistory.com/wade.php : Owen Sound’s Black History


http://www.education-world.com/a_tsl/archives/04-1/lesson005.shtml 

Name______________________________                   Date ____________________
Lesson Plan Reflection
Reflect on each lesson you teach on the same day that you teach it. 

1. Were the learning objectives met? What evidence do you have for this?

2. How did the children respond to the activity?

3. What would you do differently next time?

4. What do the children need to do/learn next?

5. What do you need to plan for the next activity?

6. Describe your professional development concerning: children’s learning, your planning; your teaching; use of resources; classroom management; and, assessment.

7. Teaching targets for next lesson:

Adopted by C/ECE Dept 3/22/06

Harriet Tubman

One night I dreamed I was in slavery
          ‘bout 1850 was the time,
Sorrow was the only sign-
          there’s nothing about to ease my mind.
Out of the night appeared a lady
          leading a distant pilgrim band,
"First mate," she cried, pointing a hand
          "make room aboard for this young woman."

"Come on up, I’ve got a lifeline!
Come on up to this train of mine."
They said her name was Harriet Tubman,
And she drove for the Underground Railroad.

Hundreds of miles we traveled onward
          gathering slaves from town to town,
Seeking all the lost and found
          and setting those free that once were bound.
Somehow my heart was growing weaker,
          I fell by the wayside’s sinking sand,
Firmly did this lady stand-
          she lifted me up and took my hand.

Singing "Come on up, I’ve got a lifeline!
Come on up to this train of mine."
They said her name was Harriet Tubman
And she drove for the Underground Railroad.

Wade In the Water

Harriet Tubman sang this spiritual as a warning to runaway slaves. To escaping slaves, the song told them to abandon the path and move into the water. By traveling along the water’s edge or across a body of water, the slaves would throw chasing dogs and their keepers off the scent. 
Lyrics:                         [image: image5.png]



Chorus:
Wade in the water, 
Wade in the water children.
Wade in the water
God’s gonna trouble the water    

Who’s all those children all dressed in Red?
God’s gonna trouble the water.
Must be the ones that Moses led.
God’s gonna trouble the water.

Chorus:

What are those children all dressed in White?
God’s gonna trouble the water.
Must be the ones of the Israelites.
God’s gonna trouble the water.

Chorus:

Who are these children all dressed in Blue?
God’s gonna trouble the water.
Must be the ones that made it through.
God’s gonna trouble the water.

Chorus: 
Name: 





Harriet Tubman Cyberhunt

1. America's Story: Harriet Tubman at http://www.americaslibrary.gov/cgi-bin/page.cgi/aa/activists/tubman/youth_1


What was Harriet Tubman's given name? 
How many brothers and sisters did she have? 
What happened to cause Harriet to suffer seizures for the rest of her life?
What different things did Harriet Tubman do during the Civil War?


2. Spectrum Biographies: Harriet Tubman at http://www.incwell.com/Biographies/Tubman.html 


What made Harriet decide to leave the Brodas plantation and seek her freedom?
Who is the only person she told about her plans?


3. Africans in America: Harriet Tubman at http://www.pbs.org/wgbh/aia/part4/4p1535.html 


To whom did Harriet proudly say that in all her journeys she "never lost a single passenger"?
When Harriet gained her freedom, which city did she settle in?
Who were Harriet's first passengers on the "underground railroad"?
At one time, what was the reward for the capture of Harriet Tubman?


4. History Channel: Harriet Tubman at http://www.historychannel.com/exhibits/blackhist/0210.html 


What were two important things that kept Harriet Tubman going? 


5. National Women's History Project: Harriet Tubman at http://www.nwhp.org/tlp/biographies/tubman/tubman_bio.html

Study the timeline to learn the answers to the following questions:
In 1858, who did Harriet Tubman help to plan the attack on Harpers Ferry, Virginia?
In which year did Harriet make the first of 19 trips to the South to help bring slaves to freedom?


6. Harriet Tubman: The Woman Called Moses at http://afroamhistory.about.com/library/weekly/aa021901a.htm

How many people did Harriet Tubman bring to freedom? 


Behavior Checklist

   Student was engaged in activity.


  Student did not have to be reminded to work quietly.


  Student worked cooperatively with his/her partner.


  Student did not wander around room and distract others.


  Student actively participated to find answers to questions.

Childhood/Early Childhood Department

Lesson Plan
Date of Lesson: December 7, 2006   Time: 10:00– 11:00   Length of lesson: 2 classes
Curriculum Area: Social Studies Content Area: U.S. History
Title of Lesson (identify concepts taught): Harriet Beecher Stowe and Her Fight for Abolition     

Age/Grade level: 5th grade   

Differentiation of activity is to be provided throughout the lesson plan to ensure that children’s individual learning needs are met.

1. Learning Objectives

The students will be able to:

· Distinguish the differences between Caucasians and African Americans during that time period from the image provided.   

· Generate an argument as to why the image provided had a direct connection to Uncle Tom’s Cabin by Harriet Beecher Stowe.

· Identify this book as a way of protest to slavery and how it and Stowe herself, impacted the road to abolition.

2. Assessment

(a) Learning outcomes of previous lesson related to this topic:

In the previous classes, students began learning about the Civil War and the issue of slavery.  We also learned about Harriet Tubman and how she impacted on the road to abolition by means of the Underground Railroad.  

(b) Focus of assessment in this lesson (related to objectives)

- Students’ list of ideas will be assessed by means of sharing to the class and myself.

- Students’ participation will be assessed by means of me facilitating when discussions are being held.

(c) Method of assessment used in this lesson (example attached)

- Observation/Group Observation

- Teacher can propose ideas or questions after hearing the students’ ideas or comments.

(d) Differentiation (of expected outcomes)

Award points for participation related to topics.  

3. New York State Learning Standards

Standard 1: History of the United States and New York

Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, developments, and turning points in the history of the United States in New York.

Key Ideas:

3. Study about the major social, political, economic, cultural, and religious developments in New York State and United States history involves learning about the important roles and contributions of individuals and groups.

Performance Indicator(s):

Identify individuals who have helped to strengthen democracy in the United States and throughout the world.  

4. Materials
Handout 1 (4 of them) – Picture of Cover of Harriet Beecher Stowe’s, Uncle Tom’s Cabin

Handout 2 (for 2 groups) - 

How are the Caucasians portrayed in this picture (posture, facial expressions, clothing, etc.) and how does this relate to slavery at that time?

Handout 3 (for other 2 groups) - 

How are the African Americans portrayed in this picture (posture, facial expressions, clothing, etc.) and how does this relate to slavery at that time?

Handout 4 – Expectations of HBS Group Activity

4 Laptops with Internet Access

Newsprint 

Markers
5. Lesson Process

Day 1:

 (a) Introduction (15 minutes) /Links to prior knowledge

Review the evils of slavery and how Harriet Beecher Stowe had an impact on that time period.  Have students work in partners and “round robin” or tell ideas to each other, back and forth about it.  Then, bring everyone together as a class and review as a class.

(b) Learning procedures relating to objectives (35 minutes)
Count class off by fours.  Have each number go to each corner of the room.   Give each group handout I.  Then give two groups the question about the Caucasians and let them discuss the Caucasian side of it.  Give the other two groups the African-American side of it.  Allow them to discuss for about 20 minutes while walking around and helping to facilitate discussion.  Bring everyone together for the last 15 minutes and have a whole class discussion about it.

(c) Conclusion (15 minutes)/Checking for understanding

Discuss Harriet Beecher Stowe again and discuss how although she was white, she fought against slavery.

6. “If time”/ extensions
Look at other images that depicted slavery of that time period.  Compare and contrast these to the cover of Uncle Tom’s Cabin.

Day 2:

(a) Introduction (10 minutes) /Links to prior knowledge
Re-introduce Harriet Beecher Stowe and have students do another “round-robin” about one fact they learned about Stowe the previous day.  

(b) Learning procedures relating to objectives (30 minutes)

Have student count off by 4’s.  Then have 1’s get in one corner, 2’s get in another corner and so on.  Give each group a laptop and a Handout IV.  Explain to them that they have about 30 minutes to complete this activity.  They must research one of the different topics, which I assign, listed on handout IV.  They then must make a poster to help them present to the class what they found.  

(c) Conclusion (25 minutes)/Checking for understanding
Have the different groups present what they learned.  After a quick presentation, have the students observing ask questions or say comments they would like.  

7. References (sources used in creating lesson plan)

Fritz, Jean.  Harriet Beecher Stowe and the Beecher Preachers. New York: G.P. Putnam’s Sons, 1994.

http://www.civilwar.org/historyclassroom/hc_uncletomlesson.htm
Stowe, Harriet Beecher.  Uncle Tom’s Cabin.  Bantam, Massachusetts: 1801.

Name______________________________                   Date ____________________
Lesson Plan Reflection
Reflect on each lesson you teach on the same day that you teach it. 

8. Were the learning objectives met? What evidence do you have for this?

9. How did the children respond to the activity?

10. What would you do differently next time?

11. What do the children need to do/learn next?

12. What do you need to plan for the next activity?

13. Describe your professional development concerning: children’s learning, your planning; your teaching; use of resources; classroom management; and, assessment.

14. Teaching targets for next lesson:

Handout 1 – Cover of Harriet Beecher Stowe’s novel, Uncle Tom’s Cabin
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Handout 2 – 

How are the Caucasians portrayed in this picture (posture, facial expressions, clothing, etc.) and how does this relate to the issue of slavery at this time?  Write any additional observations/comments made while in discussion.

___________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Handout 3 –

How are the African-Americans portrayed in this picture (posture, facial expressions, clothing, etc.) and how does this relate to the issue of slavery at this time?  Write any additional observations/comments made while in discussion.

__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Handout 4 –

Below are four topics about Harriet Beecher Stowe’s road to abolition of slavery.  I will assign you and your group one of them.  Using the laptops, please do research on this topic and make up a poster about this topic.  As a group, you will be presenting them in class.  You will have 30 minutes to do so.  

1) What were some main themes of Harriet Beecher Stowe’s writing (Uncle Tom’s Cabin), which influenced slavery/abolition?  
2) How did Harriet Beecher Stowe protest?  Was this way effective?
3) What are some personal experiences that Harriet Beecher Stowe dealt with slavery and her fight for abolition?  Describe them in full detail (who, what, where, when, why, how, ect.)
4) Why did Harriet Beecher Stowe write Uncle Tom’s Cabin in the first place?  What was she reacting to?  What other motives did she have?
· Remember to answer these questions with supporting details!

· Remember to not write EVERYTHING on the poster.  Also, write neat so we can read it!
· Good luck! (
Childhood/Early Childhood Department

Lesson Plan

Date of Lesson: December 7, 2006    Time: 10:00-11:00   
Length of lesson: 7 classes

Curriculum Area: Social Studies 
 Content Area: US History

Title of Lesson (identify concepts taught) Frederick Douglass and his contributions      

Age/Grade level 5th Grade  

Differentiation of activity is to be provided throughout the lesson plan to ensure that children’s individual learning needs are met.

1. Learning Objectives 

· Students will be able to identify three aspects of slave life by making a K-W-L chart.

· Students will be able to discuss, through a group question and answer session, important events in the life of Frederick Douglass.

· Students will be able to identify at least two contributions made by Fredrick Douglass by creating a character web.

· Students will be able to demonstrate their own personal beliefs by creating a class newspaper.

· Students will create a ten daylong escape journal.

2. Assessment

(a) Learning outcomes of previous lesson related to this topic:


In the previous lesson the students learned about _______________________ and their contributions to the abolition movement.  

(b) Focus of assessment in this lesson (related to objectives)

· K-W-L chart will be assessed through informal discussions.

· Mini-Lecture and guest speaker about Frederick Douglass’ and slaves lives will be assessed through written student notes and informal question and answer session.

· Class newspaper will be assessed according to content, neatness, and group participation.

· Character webbing about Frederick Douglass and his characteristics will be assessed by students posters and discussions

· Escape journals will be assessed by content and effort put into writing them.  

(c) Method of assessment used in this lesson (example attached)

· Quiz


· Student’s Writing

(d) Differentiation (of expected outcomes)

· Students are working in groups so those that don’t work as quickly as others have people in a group that can help guide them. I will match up students based on their strengths and weaknesses as to make the best groups possible where all the workload is shared.

3. New York State Learning Standards

Standard 1- History of the United States and New York


Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, developments, and turning points in the history of the United States and New York
Key Idea:

3. Study about the major social, political, economic, cultural, and religious developments in New York State and United States history involves learning about the important roles and contributions of individuals and groups.

Performance Indicator:

· Gather and organize information about the important accomplishments of individuals and groups, including Native American Indians, living in their neighborhoods and communities.

· Identify individuals who have helped to strengthen democracy in the United States and throughout the world.

Key Idea:

4. The skills of historical analysis include the ability to: explain the significance of historical evidence; weight the importance, reliability, and the validity of evidence; understand the concept of multiple causation; understand the importance of changing and competing interpretations of different historical developments.

Performance Indicator:

· Consider different interpretations of key events and/or issues in history and understand the differences in these accounts.

· Explore different experiences, beliefs, motives, and traditions of people living in their neighborhoods, communities, and State.

Standard 5- Civics, Citizenship, and Government:


Students will use a variety of intellectual skills to demonstrate their understanding of the necessity for establishing governments; the governmental system of the U.S. and other nations; the U.S. Constitution; the basic civic values of American constitutional democracy; and the roles, rights, and responsibilities of citizenship, including avenues of participation.

Key Idea:

2.  The state and federal governments established by the Constitutions of the United States and the State of New York embody basic civic values (such as justice, honesty, self-discipline, due process, equality, majority rule with respect for minority rights, and respect for self, others, and property), principles, and practices and establish a system of shared and limited government.

Performance Indicator:

· Understand the basic civil values that are the foundation of American constitutional democracy.

· Know what the United States Constitution is and why it is important.

Key Idea:

3. Central to civics and citizenship is an understanding of the roles of the citizen within American constitutional democracy and the scope of a citizen’s rights and responsibilities.

Performance Indicator:

· Examine the basic principles of the Declaration of Independence and the Constitutions of the United States and New York State.

· Identify basic rights that students have and those that they will acquire as they age.

4. Materials

· Chbosky, Stacy. (1988). Who Owns the Sun? Kansas City, MS: Landmark Editions, Inc.

· Picture of Frederick Douglass

· Writing Paper

· Flip Chart 

· Old magazines, newspapers, poster board, markers, crayons, glue.

5. Lesson Process

 (a) Introduction (5-15mins) /Links to prior knowledge


*Talk about the other abolitionists that were already discussed.  


*Then start a background discussion on Frederick Douglass.

(b) Learning procedures relating to objectives (4-5 days)

· K-W-L: The K-W-L chart will be written on a flip chart so that we can add to is daily while learning.  Students will first discuss what they know about slavery and then they will talk about what they would like to know.  Then throughout the learning process we will fill in the what we learned part.
· Next I will share the book Who Owns the Sun with the class.  Then as a class we will discuss what the main character is concerned with and how she is feeling throughout the book.  I will be looking for students to talk about freedom.  This will then lead into a discussion about slavery, brining up the issues and the impact it had on slaves.  As well as, talking about how the slaves had no freedom.
· To introduce Frederick Douglass more I will talk about the impact of slavery on his life and how he fought to overcome it.  As well as discussing important aspects of Douglass’ life.  I will introduce books about his life including A Picture Book of Frederick Douglass.
· To add another look into Douglass’ life I will have a guest speaker come in.  I will invite a colleague/friend to come dressed up in the clothing of the time to come into the class as a friend of Douglass’.  I will conduct an interview with the “friend” to help the students gain a better perspective of Frederick Douglass.  Students will take notes on what the speaker is saying and hand in the notes.  If time permits the students will be able to ask the guest questions of their own.  
· Since the students learned about the newspapers, and their importance, that Douglass wrote the students will be put into groups to work on a newspaper of their own.  I will reinforce that Douglass wrote the newspapers to help others and improve the lives of slaves.  In groups of fours the students will write about an important topic to them.  The students should include pictures, quotes, and other resources along with a persuasive article.  Some good ideas for topics are recycling, animal rights, respecting others, following the rules.
· Students working in pairs will then make a character web of Frederick Douglass’ characteristics.  Using magazine and newspaper clippings, pictures, crayons and markers, to make a poster of the contributions that Douglass made.  The webs must include two contributions that Douglass made.   The students will then share their character webbings and discuss them. 
· Students will be keeping an escape journal throughout the whole lesson.  I really want the students to get into this and make the journal look old.  This should be something that is done neatly and a lot of effort put into it.  The journal should talk about the struggles that a slave would face when trying to escape.  The students can talk about their feelings, what happened that day, if they were caught or not, where they are each day and, how they got there    
(c) Conclusion (2-3 days)/Checking for understanding

· Finish up the K-W-L chart

· Have the groups present their newspapers and explain why they chose the topic and what they have learned about the topic. 

· Allow the students to walk around and look at everyone’s escape journals.  

· Have the student’s present their character webbings.

6. “If time”/ extensions


*Have students create their own character webs.


*Have the student’s role play a day in the life of a slave.  Have three quarters of the class be “slaves” and the other quarter of the class be the slave owners.  Really have the students play their characters, all the while reinforcing that you are just role playing and that this should not take place.  If there is enough time try switching the groups so everyone gets a chance to be both the slave and the slave owner.  After the activity make sure you have a debriefing about how the students felt during the activity and reinforce again that everyone was just role playing.  

7. References (sources used in creating lesson plan)


Forman, Kimberly. Frederick Douglass lesson plan. http://teacherlink.ed.usu.edu/tlresources/units/Byrnes-famous/douglass.html.  Found on October 26, 2006

Name______________________________                   Date ____________________
Lesson Plan Reflection
Reflect on each lesson you teach on the same day that you teach it. 

15. Were the learning objectives met? What evidence do you have for this?

16. How did the children respond to the activity?

17. What would you do differently next time?

18. What do the children need to do/learn next?

19. What do you need to plan for the next activity?

20. Describe your professional development concerning: children’s learning, your planning; your teaching; use of resources; classroom management; and, assessment.

21. Teaching targets for next lesson:

Adopted by C/ECE Dept 3/22/06

Childhood/Early Childhood Department

Lesson Plan

Date of Lesson: December 7, 2006   Time: 10:00-11:00    Length of Lesson: 3-5 classes

Curriculum Area: Social Studies Content Area: U.S. History

Title of Lesson:  Lincoln’s Emancipation Proclamation

Age/Grade Level: 5th grade

1. Learning Objectives

-Students will be able to:


-Describe what kind of a person Abraham Lincoln was 


-Describe Lincoln’s contributions to America and especially to the abolition of 

              Slavery


-Recognize that Lincoln is the author of the emancipation proclamation


-Analyze the emancipation proclamation, the events that led to it, and the cultural                 

              climate that followed it


-Use the Internet to experience the “Roads to Freedom Online Exhibit” to gather 

information on the emancipation proclamation and other paths to freedom taken          by the enslaved


-View the emancipation proclamation through the lens of different segments of 

              the population and present these views to the class

-Demonstrate their understanding that slavery was ultimately abolished by the 13th Amendment, but that the emancipation proclamation paved the way for this 

             Amendment

2. Assessment

(a) Learning outcomes of previous lesson related to this topic


-read an autobiography on Lincoln and went online to gather a more complete 

              understanding of Lincoln as a person and as an abolitionist.

(b) Focus of assessment in this lesson (related to objectives)


-students worksheets will be assessed to evaluate their individual understandings


-students view point presentations will be assessed to ensure that they contain all 

               the components that they wrote about on the worksheet


-children’s individual participation in the debate will be assessed for participation 

              points and also to evaluate their ability to back up their view point with facts


-personal journal in order to survey the students individual feelings on slavery and 

              emancipation

(c) Method of assessment used in this lesson


-observation, worksheets, participation in debate, Journal

(d) Differentiation (of expected outcomes)

-since the journal has a lot to do with how the students feel, there may be a few 

              students who want to keep their entries private. If there are pages the students 

              don’t want you to read, they can fold them, and the teacher shouldn’t read them. 

              As long as something is written for that day, award points for the writing 

              assignment. 

3. New York State Learning Standards

Standard 1: History of the United States and New York


Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, developments, and turning points in the history of the United States and New York.

Key Ideas:

3. Study about the major social, political, economic, cultural, and religious developments 

    in New York State and United States history involves learning about the important 

    roles and contributions of individuals and groups. 


Performance Indicators:



*gather and organize information about the important achievements and 

                           contributions of individuals and groups, including Native Americans, 

                           living in their neighborhoods and communities



*identify individuals who have helped to strengthen democracy in the 

                          United States and throughout the world

4. The skills of historical analysis include the ability to: explain the significance of 

     historical evidence; weigh the importance, reliability and validity of evidence; 

     understand the importance of changing and competing interpretations of different 

     historical developments 


Performance Indicators:



*consider different interpretations of key events and/or issues in history 

                          and understand the differences in these accounts



*view historic events through the eyes of those who were there, as shown 

                          in their art, writings, music, and artifacts.

Standard 5:Civics, Citizenship, and Government


Students will use a variety of intellectual skills to demonstrate their understanding of the necessity for establishing governments; the governmental system of the United States and other nations; the United States Constitution; the basic civic values of American constitutional democracy; and the roles, rights, and responsibilities of citizenship, including avenues of participation. 

Key Ideas: 

4. The study of civics and citizenship requires the ability to probe ideas and 

     assumptions, ask and answer analytical questions, take a skeptical attitude 

     toward questionable arguments, evaluate evidence, formulate rational 

     conclusions, and develop and refine participatory skills. 


Performance Indicator:



*show a willingness to consider other points of view before drawing 

                          conclusions or making judgments

4. Materials


-access to the internet


-Lincoln Hand Out


-Emancipation Proclamation Document (pdf)


-Emancipation Proclamation Worksheet (pdf)


-Character worksheet (pdf)

5. Lesson Process
(a) Introduction (approximate time)/Links to prior knowledge


-have a short discussion on slavery


-have the students view the “Roads to Freedom Online Exhibit”


-discuss the various paths enslaved took to gain freedom


-ask students what the emancipation proclamation is and who wrote it


-Have the students color picture of Lincoln and then read the Lincoln handout and 

             answer the questions

(b) Learning procedures relating to objectives (approximate times)


-hand out copies of the emancipation proclamation and have students read it


-split the students into groups of 5 to complete the emancipation proclamation 

              worksheet


-then after this is completed assign the students in each group different roles as 

              they will be representing different segments of the population



*enslaved people



*free blacks in North



*Abolitionists



*Plantation Owner in South



*Factory Owners


-have the students complete the character sheet in their roles from the view point 

             of the group that they represent


-have the students present to the class the view point on emancipation of the 

              group that they represent using the character worksheet as their guide

(c) Conclusion (approximate time)/ checking for understanding


-have a discussion about the differing view points and some of the similarities and 

             differences that the students noticed in the different view point that were 

              presented


-have the students make an entry in their personal journal about their own 

              individual feelings on slavery and emancipation. Also have them state in this 

              journal entry what segment of the population they believe their feelings are most 

              similar to and state why they believe this. 

6. “If time”/extensions


-split the students up into their respective population groups and tell them that 

             next class they will be having a debate on the emancipation proclamation and that 

             they will be representing the views of their specific segment of the population. 


-have them work together with their group to start and prepare what they think 

             they will want to say in the following class

7. References

- http://www.historynow.org/12_2005/lp3.html
- http://www.slaveryinamerica.org/history/hs_lp_rtf-emancipation.htm
- www.siec.k12.in.us/~west/proj/lincoln/
- www.members.tripod.com/~greatamericanhistory/gr02011.htm
- http://www.enchantedlearning.com/history/us/pres/lincoln/
Activities for the following class periods:

-Emancipation Proclamation Debate

 *started with the statement: “The Emancipation Proclamation should become the 

   law of the land.”

-Power Point on the 13th Amendment


*give students and overview of the 13th amendment so that they know the 

              institution of slavery has been officially and legally abolished and this is 

              recognized and therefore accepted by everyone unlike the emancipation 

              proclamation!

Lesson Plan Reflection

Reflect on each lesson you teach on the same day that you teach it

1. Were the learning objectives met? What evidence do you have for this?

2. How did the children respond to the activity?

3. What would you do differently next time?

4. What do the children need to do/learn next?

5. What do you need to plan for the next activity?

6. Describe your professional development concerning: children’s learning, your 

    planning; your teaching, use of resources; classroom management; and 

    assessment.

7. Teaching targets for next lesson:

	Abraham Lincoln
	 






Abraham Lincoln (February 12, 1809- April 15, 1865) was the 16th President of the United States of America. He served as President from March 4, 1861, until April 15, 1865 (he was re-elected in 1864). Lincoln's Vice-President was Andrew Johnson (1808-1875). 

Abraham Lincoln was born in a log cabin near Hodgenville, Kentucky. He had very little formal schooling and was mostly self-educated. He eventually became a lawyer and a Republican politician; he earned the nickname "Honest Abe." Lincoln married Mary Todd in 1842. 

During Lincoln's presidency, the Southern states seceded from (left) the Union because Lincoln and the Northern states were against slavery. Six weeks after becoming President, the Civil War began. In this war, the Northern states (which stayed in the Union) fought the Southern states (called the Confederacy). The Civil War lasted from 1861 until 1865. 

On Jan. 1, 1863, Lincoln issued the Emancipation Proclamation, which eventually led to the freeing of all slaves in the USA. During the Civil War, Lincoln gave many speeches, including the Gettysburg Address (Nov. 1863), a short speech in which he stated how a country must be dedicated to human freedom in order to survive. The Civil War ended with a victory for the Union on April 9, 1865, when General Robert E. Lee (from the Confederacy) surrendered to General Ulysses S. Grant (from the Union). 

Lincoln was shot on April 14, 1865, by John Wilkes Booth. Lincoln had been attending Ford's Theater in Washington, D.C. Lincoln died the next morning. He was the first US president ever assassinated. 

Questions:
1. In which state was Lincoln born? _________________________________ 

2. During what years was Lincoln President of the US? _________________________________ 

3. Which US war took place during Lincoln's presidency? _________________________________ 

4. What is the name of Lincoln's most famous speech? _____________________________________________________ 

5. How long after the Civil War ended did Lincoln die? ___________________________ 

6. How old was Lincoln when he died? _______________ 

By the President of the United States of America:
A PROCLAMATION 

Whereas on the 22nd day of September, A.D. 1862, a proclamation was issued by the President of the United States, containing, among other things, the following, to wit: 

"That on the 1st day of January, A.D. 1863, all persons held as slaves within any State or designated part of a State the people whereof shall then be in rebellion against the United States shall be then, thenceforward, and forever free; and the executive government of the United States, including the military and naval authority thereof, will recognize and maintain the freedom of such persons and will do no act or acts to repress such persons, or any of them, in any efforts they may make for their actual freedom. 

"That the executive will on the 1st day of January aforesaid, by proclamation, designate the States and parts of States, if any, in which the people thereof, respectively, shall then be in rebellion against the United States; and the fact that any State or the people thereof shall on that day be in good faith represented in the Congress of the United States by members chosen thereto at elections wherein a majority of the qualified voters of such States shall have participated shall, in the absence of strong countervailing testimony, be deemed conclusive evidence that such State and the people thereof are not then in rebellion against the United States." 

Now, therefore, I, Abraham Lincoln, President of the United States, by virtue of the power in me vested as Commander-In-Chief of the Army and Navy of the United States in time of actual armed rebellion against the authority and government of the United States, and as a fit and necessary war measure for supressing said rebellion, do, on this 1st day of January, A.D. 1863, and in accordance with my purpose so to do, publicly proclaimed for the full period of one hundred days from the first day above mentioned, order and designate as the States and parts of States wherein the people thereof, respectively, are this day in rebellion against the United States the following, to wit: 

Arkansas, Texas, Louisiana (except the parishes of St. Bernard, Palquemines, Jefferson, St. John, St. Charles, St. James, Ascension, Assumption, Terrebone, Lafourche, St. Mary, St. Martin, and Orleans, including the city of New Orleans), Mississippi, Alabama, Florida, Georgia, South Carolina, North Carolina, and Virginia (except the forty-eight counties designated as West Virginia, and also the counties of Berkeley, Accomac, Morthhampton, Elizabeth City, York, Princess Anne, and Norfolk, including the cities of Norfolk and Portsmouth), and which excepted parts are for the present left precisely as if this proclamation were not issued. 

And by virtue of the power and for the purpose aforesaid, I do order and declare that all persons held as slaves within said designated States and parts of States are, and henceforward shall be, free; and that the Executive Government of the United States, including the military and naval authorities thereof, will recognize and maintain the freedom of said persons. 

And I hereby enjoin upon the people so declared to be free to abstain from all violence, unless in necessary self-defence; and I recommend to them that, in all case when allowed, they labor faithfully for reasonable wages. 

And I further declare and make known that such persons of suitable condition will be received into the armed service of the United States to garrison forts, positions, stations, and other places, and to man vessels of all sorts in said service. 

And upon this act, sincerely believed to be an act of justice, warranted by the Constitution upon military necessity, I invoke the considerate judgment of mankind and the gracious favor of Almighty God. 



Analysis 

On Jan. 1, 1863, U.S. President Abraham Lincoln declared free all slaves residing in territory in rebellion against the federal government. This Emancipation Proclamation actually freed few people. It did not apply to slaves in border states fighting on the Union side; nor did it affect slaves in southern areas already under Union control. Naturally, the states in rebellion did not act on Lincoln's order. But the proclamation did show Americans-- and the world--that the civil war was now being fought to end slavery. 

Lincoln had been reluctant to come to this position. A believer in white supremacy, he initially viewed the war only in terms of preserving the Union. As pressure for abolition mounted in Congress and the country, however, Lincoln became more sympathetic to the idea. On Sept. 22, 1862, he issued a preliminary proclamation announcing that emancipation would become effective on Jan. 1, 1863, in those states still in rebellion. Although the Emancipation Proclamation did not end slavery in America--this was achieved by the passage of the 13TH Amendment to the Constitution on Dec. 18, 1865--it did make that accomplishment a basic war goal and a virtual certainty. 

Emancipation Proclamation Worksheet

In your own words, give the meaning of each of the following four excerpts from the Emancipation Proclamation:

“I do order and declare that all persons held as slaves within said designated states, and parts of states, are, and henceforward shall be free…”

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

“…and that the Executive government of the United States, including the military and naval authorities thereof, will recognize and maintain the freedom of said persons.”

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

“And I hereby enjoin upon the people so declared to be free to abstain from all violence, unless in necessary self-defense…”

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

________________________________________________________________________

________________________________________________________________________

“And I further declare and make known, that such persons of suitable condition, will be received into the armed service of the United States to garrison, forts, positions, stations, and other places, and to man vessels of all sorts in said service.”

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

Character Sheet

Take the role of a person in one of the following groups: Enslaved People, Free Blacks in the North, Abolitionists, Plantation Owner in the South, Factory Owners. Provide written answers about your person to the question below:

Identify the group your person represents:

________________________________________________________________________
Prepare a brief biography of your person:

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

Speaking as that person, explain how you would have viewed slavery:

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

Speaking at that person, explain whether or not you would have supported the Emancipation Proclamation:

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

State one argument that a person from one of the other groups would have given in response to your point of view:

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

Formative Assessment

This is the final project for this unit.  You will be put in to a group with three other people. Your group’s job is to do a case study on one of the four people you have learned about in this unit (Harriet Tubman, Harriet Beecher Stowe, Frederick Douglass, or Abraham Lincoln).  After doing your research, your group is expected to make at least a 10-15 slide PowerPoint presentation that you will present to the class.  Here are the guidelines for this final project:

- Research their life


- Childhood (where and when born, family life, etc.), at least 3 facts


- Adult Life, at least 3 facts


- Turning Points in their life/ Accomplishments, at least 2


- Time Line of their life, at least 10 events

- Use resources other than the internet 

- Ex. thesaurus, books, newspapers, multimedia 

- Must contain at least 3 sources and have them properly cited in 

  alphabetical order on a works cited slide

- Be Creative and Have fun!


- Must include pictures 

          - Can include optional video/audio footage if you choose to do so


- Make it interesting – include at least 3 different transitions between 

             slides and different colors and fonts to spice up the presentation

I have attached a rubric for you to look over.  Please refer to the rubric while designing your presentation.

	Required Parts
	Excellent
	Good
	Poor

	Title Slide:  includes an appropriate Title,  picture and the name of all the group members
	This is an interesting looking slide that has an appropriate title and names all the group members
	Is lacking a picture or a group members name
	Is lacking a Title or Lacking Group Members Names

	Table of Contents Slide
	This slide clearly provides the viewers with an overview of what they will be seeing in the presentation
	Does not provide the viewer with a list of contents in order in which they appear
	Fails to list what viewers will see in the presentation

	Childhood Slide: where and when born, family life, etc.
	Includes at least three facts about their childhood
	Includes less than three facts about their childhood
	Includes only one or no fact about their childhood

	Adult Life
	Includes at least three facts about their adult life
	Includes less than three facts about their adult life
	Includes only one or no fact about their adult life

	Turning Points in their life/ Accomplishments
	Includes at least 2 important events that significantly influenced their life
	Includes less than 2 important events that significantly influenced their life
	Includes only one or no important events that significantly influenced their life

	Time Line of Their Life
	Includes a dated time line of at least 10 events during  their life
	Time line has less than 10 events or is not in dated order
	Time line has only 5 or less events that might not be in dated order

	Works Cited Slide with all sources cited clearly
	 Includes at least 3 sources, which are all cited properly and in alphabetical order
	Has less than three sources or is not properly cited in alphabetical order
	Does not include a works cited page

	Effects Throughout Presentation Include: pictures, slide transitions between slides, different colors and fonts!
	Includes at least three pictures, at least three different types of slide transitions and different colors throughout the presentation
	Presentation includes less than three pictures, or less than 3 slide transitions, and does not show much creativity
	Presentation includes only 2 or less pictures, has less than 3 different slide transitions, and totally lacks creativity and effort


